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Description of School Community
The following description of our school community is shared to provide a context for our school-wide Title | plan:
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2006-07 2007-08 2008-09 2009-10

Enrollment 359 329 377 399

African Amer. 4% 5% 6% 7%
Asian 25% 23% 24% 25%
Hispanic 23% 23% 22% 23%
White 42% 40% 40% 36%
Multi-Ethnic* 6% 8% 8% 9%

School Demographics Up Through 2009-2010

Sherwood Forest currently has 400 students enrolled. The school houses both a centered Special Education Program which serves 35 students from across the
district and an ELL Beginning Center that serves up to 40 beginning level ELLs from across the school district. In addition, 52% of students qualify for
free/reduced price lunch. 50% of Sherwood Forest students speak a language other than English at home while 34% of students qualify for English as a Second
Language Services. Sherwood Forest has a 14% mobility rate. The 2010-2011 school year is the third year the current building has been open. Sherwood
Forest met AYP and we are not in improvement.

Process
We engaged in the following process when conducting our comprehensive needs assessment:
e OurTitle | Team met on 9/9/10 to plan which data sources to review for the comprehensive needs assessment.
e OQurTitle | Team met again on 9/16/10 to review school demographic and achievement trend data.
o Strengths and challenges were identified and included in the data analysis
o These strengths and challenges served as the basis to identify school goals, school reform strategies, parent involvement, and professional
development activities for the 2010-2011 school year with the overall goal of increasing student achievement in the areas of reading and math.




Data Source

Data Analysis

Assessment Data
This data should include information on all students, including subgroups. The data
should:
¢ Include multiple data sources such as district/state achievement data
e Identify students who are failing to meet state and district standards
e Identify past interventions
e Trends over time
e Identify the schools strengths and challenges in reading, writing and math
e Identify AYP Improvement Step (EX: PSC, SES, Step 1,2, 3, 4,0r 5)
o Data Review included:
=  DIBELS/TRC Data for past 3 years
=  MSP/WASL Data for past 3 years in reading and math
=  DRA Data for the past 2 years
= District Common Assessment Data in Math for the past year.
=  Review of past school interventions provided to students
o Sherwood Forest continues to meet Adequate Yearly Progress and is not
in Improvement.

School Demographics
Demographic data is also an important component of your data sources. Be sure to
include:
e Attendance Data
o From 2007-2010 excused tardies increased from 96 to 166.
o Inthe 2009-2010 school year 15% of Sherwood Forest students missed 18
or more days of school.
o From 2007-2009 unexcused tardies went from 1384 to 2217.
e Discipline record data
e  Mobility Data
o In2009-2010 the school’s mobility was 14%, which is 2% lower than the
district average for elementary schools.

e  Community Support

o VIBES
Family Connections Center
Boys and Girls Club
PTA
School to Home Liaison
Books on Wheels
Summer Feeding Program
Garden Project
Salmon Project
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Strengths

e From 2007-2010 there was an 8.6% increase in 5™ graders meeting
standard on MSP in Math (58.1% - 66.7%)

e From 2007-2010 there was a 16.8% increase in 5™ grade low income
students meeting standard on MSP in Math (36.8% - 53.6%)

e From 2007-2010 the percentage of Sherwood Forest Hispanic 3"
Graders meeting standard in reading increased from 41.7% to 58.8%,
a17.1% increase on MSP.

e From 2007-2010 on the 4" grade MSP there was an increase of 11.2%
of students meeting standard (54.8% - 66%)

e From 2007-2010 on 4™ grade Math MSP low income students
meeting standard increased 26.3% (30% - 56.3%)

e From 2007-2010 on 4™ grade Writing MSP low income students
meeting standard increase 3.6% (60% - 63.6%)

e From 2008-2009 there was a 3% increase in the number of 4™ grade
students meeting standard in the area of Oral Reading Fluency as
measured by the Development Reading Assessment.

e From 2008-2009 there was a 9% increase in the number of 4™ grade
student meeting standard in Reading Comprehension as measured by
the Developmental Reading Assessment.

e In 2009-2010 30% of Kindergarteners increased their reading from
level at or below grade level to above grade level as measured on
TRC.

e The benchmark comparison for DIBELS showed that the percentage
of students not meeting standard decreased from 42% to 5%
between Beginning of the Year and End of the Year. The percentage
of students at grade level increased from 44% to 82%.

e 15% of 1" graders were on grade level at the beginning of the year on
the TRC which increased to 38% of 1*' graders on grade level at the
end of the year. 41% were above grade level in the fall and 45% were
above grade level in the spring. Overall, 79% of 1* graders were at or
above grade level on TRC.

e Onthe benchmark comparison for DIBELS the percent of students far
below fell from 8% to 6% from beginning to end of the year.

e For 3" Grade the Benchmark comparison results for DIBELS for far
below grade level fell from 25% to 15% from beginning of the year to
end of the year. Percentage of students at grade level increased from
51% to 53%.




60% Of 3" graders were above grade level on TRC at the end of the
year, 40% of students were below grade level on TRC. Zero students
were at grade level as measured by TRC.

83% of 2™ graders were at or above grade level on TRC

In 2008 — 2009 88% of all 1* grade students met standard on all
district common assessments.

Challenges

In 2009, 30% of 4™ graders were reading at grade level as measured
by Developmental Reading Assessment. Of the 48 students tested
54% scored below grade level in oral reading fluency. 36% scored
below grade level in reading comprehension. Yet, 70% of students
met standard on Reading MSP.

In 2008, 62% of 4" graders were reading at or above grade level as
measured by the Developmental Reading Assessment. Of the 99
students tested 42% scored below grade level in oral reading fluency
and 56% scored below grade level in reading comprehension.

In 2009 25% of 3™ grade students did not meet grade level standard
in the area of classifying quadrilaterals and applying their
understanding of attributes to determine perimeter.

In 2009 28% of 3™ graders did not meet grade level standard in the
area of place value.

In 2009 28% of 3™ graders did not meet grade level standard in the
area of basic computation involving fractions.

40% of Kindergarteners were below grade level on TRC at the end of
year benchmark in 2010.

In benchmark comparisons for first grade, the percentage of students
increased from 13% to 26% of students below grade level.

In benchmark comparison results for second graders remained even
at 36% below and far below grade level at the end of year benchmark
in 2010.

In 3" grade the benchmark comparison results for students below
grade level increased from 24% to 31% at the end of year 2010.
From 2007 — 2010 the percentage of Hispanic 3™ graders meeting
standard in math decreased from 41.7% to 29.4%, a 12.2% decrease.
Conversely, for the same period the percentage of white students
who met standard in math increased from 72.2% to 81.5%, a 9.3%
increase.

From 2007 — 2010 there was a 10.1% decrease in 5™ grade students
meeting standard on MSP in Reading (81.8% — 71.7%).




e From 2007-2010 there was a 16% decrease in 5" grade non low
income students meeting standard on MSP in Reading (92% - 76%).

e From 2007-2010 there was 0.5% decrease in 5™ grade low income
students meeting standard on MSP in Reading (68.4% - 67.9%).

e From 2007 — 2010 4™ grade students meeting standard on MSP in
reading decreased by 7.1% (77.3% - 70.1%).

e From 2007 — 2010 4™ grade students meeting standard on writing
decreased 9.5% (76.2% - 66.7%).

e From 2007 — 2010 low income 4" graders meeting standard on
Reading MSP decreased 5.7% (68.2% - 62.5%).

Collective Purpose and Mission Statement
Based on our comprehensive data analysis and in accordance with the requirements of school-wide Title | funding, we have developed the following collective
purpose and mission statement. We have considered and described below:
e  Our purpose
e Our expectations for student achievement
e The responsibilities of the adults that work in our building
e Sherwood Forest is committed to academic achievement and eliminating the achievement gap. We believe that every child has the potential to meet
or exceed standards. Adults in our building will support our students by providing quality education to all students and by building strong community
and family partnerships. We welcome and accept children of all backgrounds and believe that student diversity is a strength for our school.

School Goals Guidance

When writing your school-wide Title | goals, they must:

e Have a clear purpose and direction for the school aligned with and derived from comprehensive needs assessment.

e Bestated in terms of student outcomes.

e Be clear and specific to grade level content areas of reading, math and/or writing. Any area in which your school has not met AYP must be addressed in a goal.
e Be measurable and achievable

e Have a starting and completion date

® Beresearch based




District Goal #1—Closing the Achievement Gap

SMART Goal Statements for 2010-11

School SMART Goal(s)

School-wide Title | Goal(s)

The school-wide SMART goal connected to the district-wide initiative reflects
work that will be done school-wide and with the support of the building’s
ILT/PLC structure.

100% of Kindergarten — 5" grade Sherwood Forest students will increase the
number of academic vocabulary terms used on the district common
assessments in writing and/or science by at least 10 words from the first
common assessment of the year to the last common assessment of the year.

The school-wide Title | goal(s) developed for the building are based on the
comprehensive needs assessment (above) and directed toward
supplementing the school-wide work.

The school-wide Title | goal(s) encompass the following content areas:
[0 Reading
0 Math
0 Writing

Specifically, the school will...

e Reading

e 88% or more of 3-5 grade students will meet or exceed standard in
reading by the end of the year as measured by the MSP.

e 88% of Sherwood Forest Kindergarten — 2" grade students will meet
standard in reading as demonstrated by DIBELS. In Kindergarten,
increase the percentage of student reading at or above grade level by
the end of the year to 80% of students as measured by the TRC.

e In1"and 2" grade the percentage of students reading at or above
grade level by the end of the year will increase from 83% to 90% as
measured by the TRC.

e Math

e 83% or more of 3-5" grade students will meet or exceed standard in
math by the end of the year as measured by the MSP.

e 85% or more of students in grades K-2 will meet standard in district
math assessments by the end of the year.

Intervention and Differentia

tion Strategies / Program

School

School-wide Title | Program and Action Plan

The school-wide use of the promising practices outlined below is considered
part of the building’s ILT/PLC structure.

Sherwood Forest will implement the first 3 of Marzano’s “Six Steps for
Teaching Academic Vocabulary during the first learning cycle of the 2010-2011
school year. Beginning with the second phase the final 3 steps will begin to be

The school-wide Title | program elements and strategies for the building are
research-based and highlight best practice for improving learning. These
program elements and strategies are in addition to the basic education
program and supports put into place through the ILT/PLC structures. The
strategies are intended to strengthen the core academic programs (reading
and math), increase the quality and quantity of learning time and address the




implemented. PLCs will meet monthly to discuss their implementation of
these steps and review student work that incorporates examples of student
use of new vocabulary terms. PLCs will set grade level goals that are in
alignment with the school wide SMART goal. It is expected that all teachers
will show evidence of using Marzanos’ “Six Steps for Teaching Academic
Vocabulary” and that student use of these new academic terms will be evident
in assessments and classroom work samples.

learning needs of all students in the school.

School Reform Strategies

Our school has identified instructional strategies based on scientifically based
research that will strengthen our core academic programs (reading, writing
and math), increase the quality and quantity of learning time, and address the
learning needs of all students in the school. These strategies will minimize
the removal of students from the regular classroom to provide services, and
attempt to extend learning opportunities (e.g. such as through before- or
after-school support, Saturday School, and Summer School). The strategies
we have selected are:

e Inclass targeted support to support students in attaining reading
competence and supports classroom teachers to be able to deliver
instruction in such a manner that supports the learning needs of all
students. This will be done in the form of modeling lessons, co-
teaching, providing support in running guided reading groups, and
targeted student assistance in the classroom.

e Targeted intervention supports to last no more than 8 weeks per
cycle and be delivered by the classroom teacher or Title I/LAP staff
during non primary instructional time. Students will be identified
using DIBELS/TRC and MAP data and goals will be set and monitored.

e Professional Development for all staff in the area of providing
targeted interventions to students. This professional development
will take the form of release time for data review, collaboration, and
action planning. It will also teach all staff in the school how to
provide instruction using guided reading techniques across the
school.

Effective and Timely Student Support
Students who need additional learning time to meet standards are identified
through...

e Assessment data obtained through Reading 3D, MAP, MSP, and
common assessment data.

e Data reviewed by Title I/LAP staff and classroom teacher

e Goals created collaboratively amongst staff and action plan for
implementation and evaluation created.

These students are provided with timely additional assistance that is tailored
to their needs by...
e Use of research based intervention materials that supports their




areas of weakness
e Occurring outside primary instructional time and outside the school
day.

Effective Content Areas

Our building school-wide plan will support the following effective content
areas based on the comprehensive needs assessment and on scientifically
based research:

[0 Reading
O Math

School-wide Support Services

The building’s school-wide Title | program will include the school-wide
support services described below. We have identified effective methods and
strategies focused on standards and the core content areas of reading and
math. We have also described, for each support service, how our school-wide
goals will be reached.

0 Extended School Day
Provide a description of the use of funds. Include what resources are needed,
who will provide the support, when this support will occur, and the
measurement tools that will determine the effectiveness of this support.

e Math After School program, 6 week blocks, students identified
through common assessment data in math. 4 teachers will instruct
up to 60 students per session. Students will exit the program by
meeting standard on 2 common assessments in a row.

O In-class Supplemental Support
Provide a description of the use of funds. Include what resources are needed,
who will provide the support, when this support will occur, and the
measurement tools that will determine the effectiveness of this support.

o Title I/LAP staff will provide in class support during literacy and
math lessons based on student achievement data and teacher need
in implementing strategies.

[0 Supplemental Pull-out (during non-essential instructional time)
Provide a description of the use of funds. Include what resources are needed,
who will provide the support, when this support will occur, and the
measurement tools that will determine the effectiveness of this support.

e Intervention support provided in blocks of 6 ¢ 8 weeks based on
assessment data and tailored to the needs of each individual
student. Resources will include Fast Track, Read to Achieve,
Benchmark Materials, Quick Reads, and other research based




materials in the building.

0 Extended Year (e.g. Summer School)
BSD provides a four week, 100 hour summer school program for Title |
students who are not meeting standard in reading and/or math. District
assessments will be used to determine if students met goals.

[0 Parent Outreach
The city of Bellevue provides a Human Services Grant that supports staffing
for five centers in four Title | schools and one LAP school. The focus of the
grant is outreach and service to families. In addition, Title | district funds
provide support to schools and families for parent outreach in order to
eliminate barriers to student achievement.
We measure success our these initiatives by the number of parents/families
served and services given (including both advocacy and services).
Additionally, we measure the effectiveness of our parent outreach through
survey data and attendance at Title | Supported Parent Events.

Progress Monitoring

School

School-wide Title | Measurement Tools and Strategies

The following tools and strategies will be used to measure the school’s
progress toward the school-wide goals.

- Writing common assessment data

- Science common assessment data

- Reading 3D -TRC level data

- Reading MSP Data

- Reading MAP Data

- Classroom writing work samples

The following strategies and tools will be used to measure the progress of
students in our school-wide program and/or those students who also qualify
for additional LAP-funded support services:
Extended School Day:

e Common Assessments in Math

e Pre and Post Math Assessments

e Math MSP

In-Class Supplemental Support:

e MAP

e DIBELS/TRC

e QPA

e MSP
Supplemental Pull Out:

e MAP

e DIBELS/TRC

e QPA

e MAP

Extended Year:
Parent Outreach:
e Parent Involvement will be measured through increased
attendance in school activities.




District Goal #2—Extending Learning

SMART Goal Statement for 2010-11

Comprehensive Needs Assessment.

minimum of 1 from the beginning of the year to the end of the year.

This school-wide SMART Goal is related to extending learning to the students in the school who are meeting/exceeding standard as identified through the

- The 3% of Sherwood Forest students in grades 3-5 who have already exceeded standard in reading will increase their scale score on MSP by 5 points.
- The 10% of Sherwood Forest students in grades Kindergarten — 2" who already exceed standard as measured by TRC will increase their level by a

Intervention/Differentiation

Progress Monitoring

A book study using How to Differentiate Instruction in Mixed Ability
Classrooms will begin in October and end in December. It will be led by the
principal and Technology Curriculum Coach. A primary focus of this book study
will be extended learning for students who are at or above grade level as we
have the ability to devote other professional development funding resources
for working with students who do not meet standard.

Professional Learning Cycles

Common assessment data to measure students at or above grade level in
math and science

Increased use of academic vocabulary in district writing and science
assessments.

School-wide Title | Professional Development

The following Professional Learning Cycles relate to the attainment of the
school-wide SMART Goal(s). Title I/LAP staff are included in this work.

Cycle One Dates: 9/27 - 11/19

Direct Teaching: 9/22,9/27 - 10/1
Safe Practice: 10/1 —10/29
Observation/Feedback: 11/1-11/19

Cycle Two Dates: 12/6 —2/11

Direct Teaching: 12/6 —12/17

Safe Practice: 1/3-1/28
Observation/Feedback: 1/31-2/11

Cycle Three Dates: 2/28 —4/29
Direct Teaching: 2/28 —3/11

Safe Practice: 3-14-4/1
Observation/Feedback: 4/11-4/29

Teachers and other staff in school-wide program schools must be equipped to
face the challenge of helping all students meet the State’s academic
achievement standards. To do this, they must be familiar with the goals of the
school-wide plan and receive sustained, high-quality professional
development. When appropriate, those who partner with teachers to support
students achievement, such as principals, paraprofessionals and parents,
should also participate in professional development.

To that end, we have identified various professional development activities
that will occur in addition to the school-wide work pertaining to the
building’s SMART Goals(s). These professional development activities will
support Title | staff, engaging them in additional learning opportunities that
will enable them to promote the school’s Title | goals.

Our professional development activities are identified in the chart
“Professional Development Activities in Support of School-wide Title | Work.”




Professional Development Activities in Support of School-wide Title | Work

Activity
eExplain how the PD is aligned to
achieving school-wide goals.
eInclude timeline and participants
(e.g. all staff; Facilitators, classroom
teachers, etc.)

Purpose
e Describe how the PD relates to
priority areas needing
improvement.

Research Base
e Describe the standards connected
to the PD.
e Describe the connection of the PD
offering to scientifically based
research practice.

Outcomes
eDescribe how the PD will
increase the amount of quality
learning .

Cost
e|dentify the cost associated
with each activity.

Book Study — Leading for
Equity and Whatever it Takes.
This is related to raising staff
understanding of their role in
raising student achievement at
our school. Book Study will
occur during Title | PD Time
during the 10-11 school year.

It will raise expectations of
accountability in raising
reading and math
achievement.

Research on students living
in poverty and correlations
to student achievement are
in the books and can offer a
basis for developing
strategies as a school.

Staff will be able to have a
better understanding of how
the system works, increased
effective collaboration on
teams for increasing student
achievement.

None — books already
purchased,

Release Time — periodic
release time for grade level
teams to review Reading and
Math assessments. They will
plan interventions and
targeted assistance for
students not meeting standard
on MAP, DIBELS/TRC, and
math common assessments

This review of data directly
aligns with reading and math
goals. The release time will
allow staff to collaborate and
plan for targeted
intervention support and be
able to assess the
effectiveness of previous
interventions.

Team will use research
based interventions that
align with areas that
students are not meeting
standard in.

Students will increase their
attainment of standard in
reading and math on
DIBELS/TRC, MAP, and math
common assessments.

4 release days for teams of 5
during the 2009-2010 school
year — approximately
$3300.00

Word Conference — Redmond,
WA — a team of 5 staff will
attend to receive training on
strategies to improve student
reading achievement in the
areas of: fluency related to
comprehension.

Date: 10/23/10 — team to
include Title | Staff member
and 4 classroom teachers

Reading is a priority area for
Sherwood Forest and this
training would provide
teachers with information to
best meet the needs of their
students and the Title | Staff
member with tools to train
remaining staff.

Researcher — Timothy
Rasinski will provide fluency
training.

Team will then train SF staff
and review implementation.

Teachers will increase their
ability to teach fluency to
struggling students. Student
scores on MAP and DIBELS will
increase.

$125 per person for
registration — total of $625.
No substitutes needed.

CEL Course — Creating an
Action Plan — for members of
support staff team (7 staff)

This online course will allow
staff who will be supporting
classroom teachers to be
more effective in having this
targeted support increase
student achievement.

Course uses research based
strategies, Katherine Casey

Increase student achievement
in reading and math.
Increased classroom teacher
ability to deliver targeted
interventions themselves

$80 per participant — a total
of $560




Parent, Family and Community Involvement

School Plan

School-wide Title | Specific Strategies

The following are ways in which the school’s parents, families, and broader
community will be effectively engaged and involved in the education of
students.

Room Parent Program by PTSA

PTA newsletter —translate into Spanish and Russian

Translated school documents

Parent Involvement Calendar Online

Curriculum Night

Information on backpack organizations

PTA BBQ

PTA Monthly Coffee

Book Fair

Concerts

Multi Cultural Harvest Night

Parent Outreach Sherwood Forest PAAC Members

Increasing Parent Volunteering

Parent — Teacher Conferences

Bikes for Books Program

Books on Wheels

Additional strategies the school will use to increase the involvement of
parents, family members, and the broader community are described here.
These actions will be supported by Title | and/or LAP funds and are in
addition to the basic community engagement plan.

Our school-based effective parent involvement activities that will be
implemented to improve student academic achievement and school
performance include various strategies. Specifically, we are*:

e Enhancing parent communication by using home visits to directly interact
with parents and discuss students, adding email communication, use
gatherings and activities to announce upcoming events. Title | Parent
Involvement Activities will be translated for ease of communication. Use of
interpreters for events. Parent involvement calendar is posted in school
for all parents to see.

e Supporting parents in helping their students do well in school by sending

reminders for attendance at parent teacher conferences. The reminders
will be phone calls, email, and other written communications. Home visits
support academic connections to the school. Partners in Print events and
Family Math Nights will support student achievement. Translated
documentation where feasible.

e Offering family-support networking strategies through principal coffees,

Partners in Print, Family Math Nights, and home visits.

e Building capacity for involvement from diverse parent and community
groups by having interpreters at events, translating documents, bringing
interpreters for home visits.

e Involving parents and families in the planning, review and improvement of
our school plan by sharing information with parents in the newsletters,
parent surveys/evaluations at Partners in Print and Math Night.

e Sharing the results of our Parent/Staff Inventory data with staff and parent
community by sharing with staff at a staff meeting, and parents at the




principal coffee, some data shared in principal newsletter. Possibly put the
parent survey on Survey Monkey.

The following documents are attached to this School Improvement Plan:

e Copy of the school’s parent, teacher, student compact

e Copy of your parent involvement plan (brochure)

e Copy of parent/staff inventory data and summary — will be added Spring
2011, when data is compiled.

Program Coordination and Budget

In an effort to coordinate the basic education program with the Title I/LAP programs in Bellevue, the school district Title I/LAP office will provide support in
transitioning Head Start students into the district’s kindergarten programs. All Title | programs provide supplemental services that are directly connected to the
adopted BSD curriculum.

With respect to the transition of students from the elementary school to middle school, the Title | elementary and middle school principals meet to build a
vertical leadership team that supports students transitioning. In addition the district Title | Supervisor pays for professional development focused on literacy
and increasing parental involvement for all Title | principals so student placement decisions are inclusive and informed.

Title I/LAP services in Bellevue also coordinate with and integrate Federal, State, and local services and programs. For example, a Human Services Grant in
conjunction with the city of Bellevue provides additional support to families, including homeless students. Human Services Specialists are located at each of
five Human Services Centers: Sherwood Forest, Stevenson, Ardmore, Lake Hills and Phantom Lake Elementary. Title | Homeless Set- Aside funds are use to
support tutoring for Mc Kinney Vento students by highly qualified staff. This staff works in collaboration with the school and parents in order to provide
comprehensive services that meet individual student needs.

Title Il Part D technology funds are used to purchase materials to support and enhance academic achievement in Bellevue’s Title | and LAP buildings.

Included below are specific details regarding the coordination of and use of funds for programs in the Bellevue School District. The following programs are
included in all of Bellevue’s school-wide plans:

State Programs | Description
01 Basic Ed
51 Title |
52 School Improvement, Federal, Title Il,
55 LAP
69 Human Services, City of Bellevue Grant
79, 01 Full-Day Kindergarten

Time & Effort documentation is required for staff members whose assignments are charged solely to these State Programs. We work with the district Budget
and Payroll offices to provide semi-annual certification signed by the supervisor asserting that the employee worked solely on these programs.




The following chart depicts the programs that are not included in our school-wide plans:

State Programs | Description
01 Specialists for Art, Music, PE
01 Basic Ed for Gifted Students
01 Basic Ed for Special Ed Students
21, 24, 26, 29 Special Education
58 Special and Pilot Programs (Washington Reading Corps)
61 Head Start
64 Title Ill, Limited English Proficiency
65 Transitional Bilingual (TBP)
66 1-728
74 Highly Capable
79 VIBES
88 Childcare
97 District-wide Support
98 Nutrition Services
99 Transportation

Time & Effort documentation required for staff members whose assignments are charged in any part to the programs above and to at least one of the
programs included in the school-wide plan, the District must provide monthly Time & Effort documentation. This documentation generally follows the split-
funded model.

For our building, the chart below indicates how our funds are being spent. The chart also shows the coordination of programs within our school-wide plan:

Program Amount Allocated Explanation

Describe how the intent and purpose of Title |
school-wide program will be met through this
expenditure.

51 - Title 1 Part A $129,396 Examples (please list specifics for your school)
e extended day activities — 2nd grade
reading

e Professional Development

e Parent Involvement- Partners in Print,
Secrets to Success

e NERCS: Math materials

01- Basic Ed. S is cost for teachers (gr. 1-5), specialists,
and all centrally funded expenses, plus
building per pupil allocation




55- LAP S 42,500

69- Human Services, City of Bellevue S is cost for FCC

Grant

52- School Improvement, Federal, Title Il S is cost for

01, 79 - Full-Day Kindergarten S cost for FDK teachers

In the Bellevue School District, we use computers as tools to support student learning, in the same way we use library resources, calculators, or math
manipulatives. In our school, technology is used to...

e Assess student progress in reading in grades K-5 (Reading 3D and MAP)

e Enhance student learning in through various online learning resources (Dream Box, Starfall, Math Whizz, Tumblebooks, Pebble Go, etc...)

e 8 mobile lap top carts for whole class instruction in how to use technological hardware as well as teaching students to be critical consumers of

technology
e Enhance student interaction with concepts via the SmartBoard and use of document cameras in the classroom
e (Classroom computers for independent practice and publishing

The Office of the Superintendent of Public Instruction identifies the following nine characteristics of successful schools: clear and shared focus; high standards
and expectations for all students; effective school leadership; high levels of collaboration and communication; curriculum, instruction and assessments aligned
with state standards; frequent monitoring of learning and teaching; focused professional development; supportive learning environment; and high levels of
family and community involvement.

Our school will use the nine characteristics as a guide to refine our work. Our work this year related to our School Improvement Plan and our Title | and/or LAP
goals is led by Allison Deno, our school principal. Allison Deno not only serves as the building’s instructional leader, but also encourages the contributions of all
staff members in our efforts to realize the Bellevue School District mission of providing every student with a top-of-the-line college preparatory education that
prepares each student to enter and succeed in a college of their choice. Through strong and effective school leadership on the part of Allison Deno, in concert
with teacher leaders in the building, we are embracing ongoing learning and reflection. The specific strategies we are implementing this year that embody the
nine characteristics of successful schools include:
e Instructional Leadership Teams (ILT) and Professional Learning Communities (PLC). At Sherwood Forest, we have the clear and shared focusn the
targeted instructional area of writing. We are addressing this area through the promising practice(s) of teaching academic vocabulary using Marzano’s
6 Steps. Our school’s clear and shared focus is fostered by the guidance of our school’s Instructional Leadership Team. The ILT examines student work
and engages the staff in ongoing conversations about student learning and growth. Teachers in our school work in Professional Learning Communities
where the conversations around student learning emphasize the need for and implementation of strategies related to differentiated instruction. Our
PLCs are committed to high levels of collaboration and communicatiosith the end goal of increasing student achievement and helping all students
meet or exceed rigorous district and state standards. Finally, the ILT in our building supports and leads focused professinal developmentround our




building’s targeted instructional area and promising practice(s). This year, much of our building-based professional development will help teachers
incorporate differentiated instruction into their classrooms.

e Bellevue School District Common Curriculum. Our school uses the Bellevue School District common curriculum as the foundation for all core content
subject area lesions. Bellevue’s curriculum materials and lessons have been alighed to Washington State standardiset high expectations for
student learning The curriculum materials include teacher resource material, student material, formative and summative assessment tools, and, in
some areas, resources for accommodations, modifications, and extensions that help teachers meet student needs.

e Assessments to Monitor Progress and Guide Instruction. Our school engages in the frequent assessment and monitoring of student learniagd the
examination of this data to help guide instruction. The use of DIBELS and MAP data three times a year (in the fall, winter, and spring) provide
benchmark and progress monitoring data that allows our school ILT and PLCs to determine student growth in reading and/or math. Additionally, our
PLCs engage in protocols around looking at student work (LASW). The LASW protocols help teachers identify students’ areas of strength as well as
students’ challenges, and then engage in conversation around what needs to happen in a grade level, content area, or specific classroom to improve
student outcomes.

e Safe and Civil Schools. Our school implements the practices of Safe and Civil Schools. Sherwood Forest staff members serve on our building’s Safe and
Civil Schools Team, a group whose mission it is to examine the school climate, provide feedback and training to staff about strategies that can improve
the school climate, and assess the success of our school climate efforts. Additionally, the Safe and Civil Schools Team provides professional
development and guidance for the staff around the Safe and Civil Schools framework known as CHAMPS. By systematically teaching the expectations
for behavior and learning, as well as implementing positive behavior supports across the school, we are making a concerted effort to ensure our school
has a supportivelearning environmentor all students.

e Family and Community Engagement. Our school recognizes that high levels of family and community involvement in the school supports increased
student achievement. To that end, we have a documented plan for engaging parents, caregivers, and family members in the school. This plan is
attached to our School Improvement Plan. One of our main goals in drawing families, caregivers, and community members into our school is to
strengthen the school climate—our openness and desire to engage all of the important adults in our students’ lives in the educational process ensures
that we are building a supportive learning environmenivhere all students feel safe and respected.

Program Evaluation

This school-wide Title | plan will be reviewed to determine the progress of participating children. The program will be revised, if necessary, to provide
additional assistance such as before- or after-school and summer programs. Our plan for program evaluation includes the following actions and timeline:

e Evaluate student achievement in math every six weeks for the After School Math Program using math common assessment and quick quiz data

e Students who are not meeting standard and receiving intervention support will be progress monitored at a minimum every six weeks. The progress

tools will be DIBELS, DRA —in print form, benchmark books, Fast Track assessments, and QPA for grades 2, 3

e Progress monitoring in adjusting interventions provided and which students participate in after school programs.

e End of year data in DIBELS/TRC, MAP, and math common assessments will be used a summative evaluation of progress toward our goals.
Additionally, our Title I/LAP program review will include an evaluation of the professional development and training provided to Title I/LAP staff. This
evaluation will include the following actions and timeline:

e Parent Surveys at each Partners in Print and Family Math Night event

o Subsequent sessions will incorporate feedback given.
e Formal parent survey will be distributed and collected in the spring to form basis of 11-12 parent involvement.




Highly Qualified Staff

In Bellevue, we attract and retain highly qualified teachers through the following approaches:

BSD provides financial support for staff members that participate in National Board Training. Teachers are given mentors that have successfully
completed the program and the Bellevue Schools Foundation pays for the cost of the program. The district technology department videotapes the
required lessons for each teacher.

Every BSD teacher is given a computer to access the district provided curriculum web along with Smart board technology and accessibility provided by
the district.

Professional development classes are offered district wide and at individual buildings.

District and building mentors are provided for new teachers and also staff in need of improving their instructional skills.

Summer school and after school extended day teaching opportunities exit for teachers. They provide both financial gain and additional professional
development opportunities.

The Title I/LAP office provides funds for staff members that work in Titlel/LAP schools to attend national math and literacy conferences.

BSD has high numbers of students that participate in International Baccalaureate and Advanced Placement Classes. These classes provide high levels of
rigor and many teachers choose to work in buildings with these courses as they offer the teachers an internationally standardized rigorous curriculum.
Principals in Title I/LAP schools advocate for the most highly qualified staff in their buildings and support their staff through continued professional
development.

The qualifications for teachers and paraprofessionals requirements are implemented through Bellevue School District’s Human Resources Department.

In our school, the following individuals provide services to students:

Certificated Staff Highly Qualified Not Highly Qualified
X

1. Linda Anderson (1.0 Title I) X

2. Jennifer Detrick (0.75 LAP)

3.

4,

5




The names below certify this plan is in accordance with all applicable Title I/LAP rules and regulations.

Linda Anderson, Title | Staff Jennifer Detrick, LAP Staff

Jennifer Karls, Parent Member Jeanne Givens, School to Home Liaison
Brenda Lindgren, 1°" Grade Teacher Gretchen Johnson Lewis, 5™ Grade Teacher
Liz Wattula, Kindergarten Professional Developer Allison Deno, Principal

Name & Title Name & Title

Name & Title Name & Title

Name & Title Name & Title

Name & Title Name & Title




Background
Title I, Part A provides federal dollars to supplement educational opportunities for children who live in high poverty areas who are most at risk of failing to

meet our state’s challenging achievement standards. School-wide Title | programs are designed for schools with 40% or higher poverty.

The program focuses on promoting reform in high poverty schools and ensures student access to scientifically based instructional strategies and challenging
academic content. District funds are distributed based on the number of children from low-income families.

School-wide Program Model

All students are eligible to participate in all aspects of the school-wide program. All staff members are considered Title | staff. School designated as school-
wide Title | schools are required to particularly address the needs of low-achieving students and/or those at risk of not meeting state standards.

A school-wide program is a comprehensive reform strategy designed to upgrade the entire educational program in a Title | school. Its primary goal is to ensure
that all students, particularly those who are low-achieving, demonstrate proficient and advanced levels of achievement on state academic achievement
standards

This school-wide reform strategy requires that a school:
e Conduct a comprehensive needs assessment
e Identify and commit to specific goals and strategies that address those needs;
e Create a comprehensive plan;
e Conduct an annual review of the effectiveness of the school-wide program; and
e Revise the plan if necessary.

Student Eligibility

A school-wide program is a comprehensive reform strategy designed to upgrade the educational program in the Title |, Part A building. The primary goal of the
school-wide program is to ensure all students, particularly those who are low- achieving, demonstrate proficient and advanced level in the state achievement
standards. Individual students are not identified as eligible to participate. All school staff is expected to direct their efforts toward upgrading the entire
educational program and improving the achievement of all students, particularly those who are low achieving.

Title |

Although all students in the school-wide program are eligible for Title1, Part A services, the students who are at greatest risk of not meeting the state academic
achievement standards are the primary focus. Use the data from standardized test (state and district), parent requests, grade level academic performance,
teacher/ administrative recommendations, and other discretionary criteria.

Additionally, schools must collect on-going achievement data on students served through Title I. This information must include: student name, student ID
number, content area served (reading, math, writing), grade level, gender and race/ ethnicity. This data is required for the end-of-the-year Title | report to the
state. Send this data to the Title | office on a monthly basis

LAP
students are identified for program services by:




e Low assessment scores (students not meeting standard in academic basic skills identified by state and district assessment).
e Teacher recommendation and parent referral do not identify students for LAP services.

As with the expectation for students served through Title | programs, it is important to collect ongoing achievement data on students served through additional
LAP funding. Again, this information must include: student name, student ID number, content area served (reading, math, writing), grade level, gender and
race/ ethnicity. This data is required for end of the year LAP report to the state. Send this data to the Title | office on a monthly basis.

Each student receiving services funded through LAP must have an Accelerated Learning Plan developed. This plan is to be developed in conjunction with the
student’s parents and reviewed regularly (at each progress report interval). Copies of the Accelerated Learning Plan should be kept with the teacher providing
LAP services or with an identified staff member. Submit an example of an Accelerated Learning Plan to the Title | office.

In general, students are identified for targeted services based on:
e multiple assessments (outlined below)
e teacher/administrator input
e parentinput

e other pertinent information (for example, attendance) considered by a school’s MDT

Specific assessments that are used to determine eligibility include:

Reading Math Writing
DIBELS Unit common Writing common
TRC assessments assessments
MAP MAP MSP
MSP MSP Writing common
Unit common assessments
6-12 assessments
MAP 6-12
MSP 6-12 MSP
DRA MAP Writing common
DRP MSP assessments
Unit common
assessments
6™ grade placement
test




Students in grades K-2 will take the DIBELS and TRC assessments at the beginning, middle, and end of year. The MAP will be given to all students in grades 3-12
in the beginning, middle, and end of year. For students in grades 6-8, the DRP is also given as a universal screening tool. Students in grades 4-12 have
MSP/HSPE scores available in the fall to help with placement decisions.

When students in grades K-2 do not meet standard on the assessments, or when students in grades 3-12 score a Level 1 or 2 on the subtests of the MSP/HSPE
in reading and math, these students should be identified for support and their progress should be monitored.

Allowable Expenditures

Title I, Part A dollars can be spent the following items:

Targeted instruction: Reading, Math, Language Arts(writing), and readiness in these areas
Extended learning time

Professional development (for Title | staff)

Consultant teachers

Tutoring support for participating students

Outreach activities and support for parents of participating students

It is important to remember that Title |, Part A funds are intended to supplement and not supplant basic education funding. This requirement ensures that all
eligible students in school wide programs receive services that are in addition to what they receive if no Title 1, Part A funds were available. These funds must
supplement primary classroom instruction. Students are not to be “pulled-out” of primary instruction for reading, math or writing.

Finally, It is considered supplanting if Title 1 funds are used to provide:

a program that was provided the prior year with other funds, or
services that the district is required to make available under federal, state or local law.




